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Abstract

Background: Since the mid-19th century, schooling has not merely transmitted skills;
it has also functioned as a primary site of moral and metaphysical formation through
what sociology of education terms cultural hegemony and the hidden curriculum.
Problem: Although scholarship widely documents how schools tacitly shape
dispositions, far fewer analyses map how apparently disconnected reforms (early
institutionalization, secular “neutrality,” competency-based curricula,
student-as-customer governance, and device-centered schooling) cohere into a durable
pattern that predictably erodes virtue, thick identity, and transcendent meaning.
Objectives: This article reconstructs an 1850-2025 timeline of educational reforms
associated with elite steering of schooling, isolates the pedagogical instruments that
privilege pleasure, self-sovereignty, and relativism over covenantal virtue, and
evaluates how these instruments converge in Generation Z outcomes commonly
described as hedonistic and nihilistic. Methods: Using a qualitative
historical-comparative design and process-tracing, the study triangulates peer-reviewed
research, institutional policy texts (notably UNESCO/OECD  architectures), and
programmatic writings explicitly linking educational unification to civilizational
reorientation. Contested conspiratorial or esoteric texts are treated as discourse artifacts
subject to critical scrutiny rather than self-authenticating proof. Key findings: Across
reforms, thirteen interlocking instruments recur: universal early-childhood
institutionalization; extended separation from home via boarding and extracurricular
saturation; mobility and “global citizenship” curricula; knowledge-light competency
regimes; edutainment and therapeutic schooling; customer governance via student
evaluations and grade inflation; secularization and value-neutral framing; early
sexualization; attention-fragmenting digitalization; anti-authority constructivism;
credential inflation and debt discipline; and consumerist self-optimization.
Implications: Whether interpreted as centralized orchestration or systemic
convergence, the observed trajectory reliably relocates moral authority from
transcendent truth toward peer norms, appetites, and administrative consensus, yielding
conditions conducive to nihilistic meaning-vacuums that are then filled by
consumption, desire, and perpetual novelty.
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1. Introduction

1.1. Background Context

Since the late Enlightenment, clandestine networks of
influence have treated formal schooling as a laboratory for
social (Quigley, 1966). Elite
circles—exemplified by Cecil Rhodes’ secret societies and

engineering

later transnational think tanks—financed mass education
initiatives with utopian rhetoric while pursuing covert aims
(Quigley, 1966; Sutton, 1986). In the 19th century, they
championed compulsory elementary schooling to
standardize young minds (Tyack, 1974). By the mid-20th,
they expanded into early childhood programs and
international scholarships, ostensibly to promote progress

and peace (Tyack, 1974). A direct institutional bridge
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between Bailey’s (1954) esoteric blueprint and
contemporary schooling is Robert Muller’s World Core
Curriculum. In its 1986 preface Mulle—then U.N.
Assistant Secretary-General—candidly states that the
programme “is based on the teachings of Alice A. Bailey
and the Tibetan master Djwhal Khul,” and he envisioned it
for universal adoption by UNESCO-associated schools. By
placing the Bailey-Khul cosmology inside official U.N.
pedagogy, Muller operationalised an occult philosophy
within mainstream education policy, confirming the
manuscript’s thesis that elite networks used schooling as
their primary lever. The cumulative outcome is starkly
visible in Generation Z (Tordcsik et al., 2014): a pervasive
“consumerist hedonism”, attenuated national and familial
identities, and a “therapeutic ethic” of self-gratification
over duty. Scripture pointedly warns against such

5

conformism: “Do not be conformed to this age, but be
transformed by the renewing of your mind” (Romans
12:2), underscoring the stakes of this inquiry. In effect,
formal education has increasingly normalized what
Christian doctrine would label the “lust of the flesh and
pride of life” (cf. 1 John 2:16).

1.2. Problem Statement

Despite ample scholarship on hidden curricula and
ideological reproduction, few studies explicitly trace how
covert agendas have steered education away from
transcendent truths toward a secular, pleasure-oriented
global culture (Jackson, 1968; Giroux & Penna, 1979;
Bourdieu & Passeron, 1977). The resulting blind spot
obscures the strategic coherence behind reforms like
universal preschool, outcome-based assessments, and
student-as-consumer models, treating them as isolated
trends rather than parts of an integrated design. Without a
historically grounded, interdisciplinary analysis, educators
and parents lack a “map” of the forces accelerating moral
value erosion among youth.

This study addresses that gap by triangulating three classes
of evidence: (1) programmatic statements by influential
institutional architects who explicitly cast education and
mass communication as instruments for forging a shared
world outlook; (2) traceable esoteric writings that likewise
anticipate a post-confessional spiritual order and explicitly
link that project to educational unification; and (3)
observable policy instruments and downstream cultural
outcomes. This triangulation improves rigor by refusing to
treat viral “lists” as self-authenticating proof. Where
popular conspiracy summaries are used, they are treated

ISSN: 3105-305X Vol 1(2)

strictly as discourse artifacts that can be tested against
higher-grade sources. A concrete example of what this
study means by “design” is found in the convergence
between (a) Alice A. Bailey’s explicit claim that a “new
world order” would include “the attempt to bring about
unity in education throughout the world” (Bailey, 1957)
and (b) Julian Huxley’s 1946 UNESCO manifesto calling
UNESCO’s task “to help the emergence of a single world
culture,” while urging mass media be enlisted “in the
service of formal and adult education” and to “promote the
growth of a common outlook shared by all nations and
cultures (Huxley, 1946).

1.3. Research Objectives

This study seeks to: (a) reconstruct the historical evolution
of educational strategies purportedly deployed by secretive
elites to normalize hedonistic, self-centric worldviews; (b)
analyze the pedagogical and policy instruments—early
enrollment mandates, boarding and exchange programs,
competency-based curricula, digital “edutainment,” sexual
education, etc.—through which these strategies operate;
and (c) evaluate the cumulative impact of these instruments
on the identity, morality, and cultural outlook of
Generation Z. Ultimately, the goal is to illuminate both the
intentional design and the emergent effects of these
reforms, thereby equipping stakeholders to discern and
resist malign cultural engineering.

1.4. Research Questions & Hypotheses

To guide the inquiry, three primary research questions
(RQs) are posed: (RQ1) How have elite networks
remodelled educational structures from the preschool era
through tertiary exchange schemes (1850-2025)? (RQ2)
Through what pedagogical and policy instruments do these
reforms privilege self-centered hedonism over covenantal
virtues? (RQ3) In what ways have such instruments
reshaped cognitive, moral, and cultural outcomes among
Gen Z learners? The working hypothesis is that modern
education’s trajectory is not a random walk of progressive
reform, but a pattern aligning (intentionally or not) with
longstanding “new world order” blueprints. For example,
we hypothesize that early separation of children from
parents (via compulsory preschool and boarding) correlates
with weakened family religious transmission and increased
identity diffusion, as covertly anticipated by Illuminati and
New Age manifestos (Cox, 2022). Likewise, if schooling
has systematically emphasized experiential pleasure and
personal “truth” over discipline and absolute Truth, we
expect to find corresponding rises in Gen Z relativism,
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mental distress, and nihilism. These hypotheses are
critically examined against the evidence.

1.5. Contribution

By integrating disparate strands of conspiracy studies,
critical pedagogy, and biblical ethics, this article offers a
novel explanatory model for value shifts in modern
education. It provides a historically nuanced timeline
linking 19th-century industrial-era schooling reforms to
21st-century digital learning initiatives, revealing their
ideological continuity. The study also furnishes churches,
families, and educators with concrete criteria to diagnose
and resist subtle cultural subversion in curricula. In doing
so, it bridges sociology of education, theology, and
political science, contributing to both scholarship and
praxis. Rather than accepting youth moral decline as
inevitable, we outline actionable recommendations for
stakeholders (families, faith communities, policymakers,
schools) to reclaim the formative narrative. Importantly,
this work treats controversial documents (e.g. the
Protocols of Zion, Albert Pike’s letter, Alice Bailey’s plan)
as strategic texts—revealing how they illuminate
patterns—while subjecting them to critical scrutiny
regarding their authenticity and intent (Marsden, 1934;
Nilius & Marsden, 1939).

2. Theoretical & Conceptual Framework

Three theoretical lenses frame our analysis, each
illuminating facets of how dominant ideologies permeate
education:

2.1. Cultural Hegemony (Gramsci)

Antonio Gramsci’s theory of cultural hegemony explains
how ruling coalitions secure consent by embedding their
worldview into society’s institutions (media, churches,
schools). The ruling class’s values thus become “common
sense” norms. In schooling, this manifests as curricula and
policies that reflect elite priorities (e.g. secular globalism,
utilitarian skills) being presented as neutral, inevitable, or
universally beneficial. Gramsci (1971) noted that cultural
agencies like schools function as the “civil society”
apparatus by which elites maintain ideological dominance
without overt force. Applying this lens, we interpret two
centuries of education reforms as moves by power elites to
normalize a worldview that serves emergent transnational
capitalism—what we might call consumerist technocracy.
From national curricula to global education standards, the
content and ethos of schooling often align with the needs
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of industry and centralized governance, subtly
marginalizing traditional or localist values. Cultural
hegemony theory thus sensitizes us to how an
[lluminati-like elite could transform societal values
indirectly, by saturating educational content and discourse
with their preferred assumptions until alternatives seem
unthinkable.

2.2. Hidden Curriculum (Jackson; Giroux)

The hidden curriculum concept, originating with Philip
Jackson (1968) and expanded by critical pedagogues like
Henry Giroux, refers to the implicit lessons, values, and
dispositions students learn in school beyond the official
syllabus. This includes attitudes toward authority,
conformity, competition, identity, and morality. Jackson
observed that time routines, reward systems, and teacher
expectations covertly teach students “appropriate”
behaviors. Giroux & Penna (1979) argue the hidden
curriculum in capitalist societies breeds passive acceptance
of hierarchy and consumerism, priming students to fit
existing social orders.

In our context, the hidden curriculum is a key mechanism
by which ostensibly “value-neutral” or progressive reforms
instill hedonistic and nihilistic attitudes. For instance,
when schools avoid any mention of absolute truth or moral
judgment (to be “inclusive”), students learn that all values
are relative and that personal pleasure is a guiding
principle (Fraser-Burgess et al., 2024). Even the shift to
competency-based education carries hidden lessons: if
factual knowledge and heritage are downplayed, students
may infer that history and tradition do not matter, feeding a
kind of rootless presentism. By analyzing documents and
school practices for these latent messages, we uncover how
a pleasure-centric anthropology is transmitted almost by
stealth. The hidden curriculum lens exposes how children
“absorb a new moral compass by osmosis”—exactly as the
conspirators’ premise suggests.

2.3. Social Reproduction (Bourdieu)

Pierre Bourdieu’s theory of social reproduction focuses on
how education transmits social inequality and cultural
capital across generations. In Reproduction in Education,
Society and Culture (1977), Bourdieu & Passeron showed
that schools valorize the culture (habitus) of dominant
groups, thereby legitimizing existing power structures.
Crucially, this includes symbolic capital: the status
attached to certain knowledge, language, and lifestyles.
Elites can introduce new forms of capital via schooling to
shift what is considered prestigious or “normal.” Applying
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this, we see education reforms as encoding new lifestyle
norms that benefit technocratic elites.

For example, making “global competence” a core
educational aim (as OECD and UNESCO promote)
valorizes a cosmopolitan identity detached from local
traditions—an identity that aligns with global labor
markets and weakens national loyalties. Bourdieu’s lens
highlights how students internalize not just skills but fastes
and dispositions. A child educated from age 3 in a state
institution (instead of at home) acquires dispositions
(individualism, secular outlook) that may conflict with
their family’s traditional culture, yet those dispositions
become necessary “capital” for social mobility in the new
order. In essence, education helps reproduce a new type of
person ideal for a borderless consumer society: adaptable,
pleasure-seeking, and unmoored from pre-modern moral
restraints. This reframes alleged Illuminati goals (like
destroying nationalism and religion) into sociological
terms: schooling confers the cultural capital of global
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secular consumerism while depreciating the capital of
patriotism or piety.

Combining these frameworks—hegemony, hidden
curriculum, reproduction—allows us to discern both
intentional design and unintended diffusion of the values in
question. We acknowledge the possibility of intentional
orchestration (as conspiracy narratives claim) but also
account for how systemic dynamics (capitalist incentives,
bureaucratic inertia) can propagate the same outcomes
even without a central director. In practice, whether a
literal secret society sat plotting or not, the hegemonic
alignment of international agencies, the hidden curriculum
of “value-free” schooling, and the reproductive function of
globalized education all converge to normalize hedonistic,
relativist values across generations. This convergence is
illustrated in Figure 1 below.

Ggn Z Norms & Values N Global Regime
edonism, nihilism) Antichrist Order

Secret Society Agenda ;ducation Reforms Schgﬁl Culture & Curriculum

(Hluminati/NWOQ) (1850-2025) idden curriculum)

Figure 1: Conceptual model linking covert elite agendas to educational interventions and generational outcomes. Secret societal agendas (far left) influence
education reforms; these shape school culture and curriculum (via hegemonic and hidden curricula mechanisms), producing Gen Z norms of hedonism and
nihilism, which in turn prepare the way for a new global regime (far right).

3. Methodology

3.1. Research Design

A qualitative, historical-comparative research design was
adopted to trace strategic inflection points in education
from 1850 to 2025. Following process-tracing conventions
(George & Bennett, 2005), we treat each major reform or
policy as a “case” in a sequence, examining its
antecedents and effects. This diachronic approach enables
layered causal inference without requiring access to
conspirators’ inner archives. By comparing patterns across
eras (e.g. early industrial, Cold War, digital age), we
identify continuities suggestive of a coordinated
long-range strategy. The study is grounded exclusively in
secondary data and historical records, given the clandestine
nature of the subject. While we cannot interview secret
society members or directly observe conspiracies, we can
triangulate from the publicly observable
results—education policies and cultural outcomes—to
infer underlying intent and design consistency. This design

emphasizes “connecting the dots” between fragmented
evidence and aligning it with conspiratorial frameworks in
a critical manner.

3.2. Data Sources

Multiple data streams were consulted to ensure robustness.
Peer-reviewed scholarly literature (education history,
sociology, religious studies) provided validated facts on
policy changes and youth cultural trends. Key journals
included Journal of Curriculum Studies, Paedagogica
Historica, and Theory and Research in FEducation.
Archival policy papers from UNESCO, the OECD, and
national education departments were mined to understand
official rationales (e.g. UNESCO’s Agenda 21 education
chapter calling for “reorient education towards sustainable
development” and reshape values [UNESCO, 2020]).
Philanthropic  foundation reports (e.g. Rockefeller
Foundation’s education projects, Ford Foundation
archives) were examined for evidence of elite funding
steering curricula. Importantly, declassified intelligence
memoranda (from CIA, MI6, etc.) and credible
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investigative monographs on secret societies (e.g. Sutton,
1986) were used to link educational moves with known
elite groups. Sutton’s work, for instance, documents how
members of Yale’s Skull & Bones (an elite secret society)
were instrumental in promoting John Dewey’s progressive
education reforms, explicitly aimed at “training the child to
serve the state” and suppressing individualist tendencies
(Sutton, 1986). Such sources, though controversial, offer
insight into elite motivations. Additionally, scriptural texts
(Christian Standard Bible) were consulted to frame
theological implications and to compare education trends
with prophetic or moral warnings (e.g. Judges 21:25 on
societal anarchy). All data sources used are publicly
available or published; no classified material was accessed
beyond what is already declassified in the public domain.

To triangulate the ideological intent behind policy
developments, two primary texts were added to the corpus:
Bailey’s Education in the New Age (1954) and Muller’s
World Core Curriculum teachers’ manual (1986). Both are
original,  self-describing  documents rather than
retrospective commentary, enabling a critical discourse
analysis that links their stated objectives to subsequent
UNESCO and OECD frameworks. Their inclusion thus
upgrades the evidentiary chain from circumstantial
alignment to demonstrable lineage between occult theory
and public-policy implementation.

3.3. Data Collection Procedures

A systematic literature review was conducted following
PRISMA 2020 guidelines (Page et al., 2021). The
identification stage began with broad Boolean searches in
scholarly databases (JSTOR, Scopus, ERIC) combining
terms like “education reform AND secret society,”
“Illuminati AND schooling,” “global education agenda
AND values.” Over 500 titles were screened for relevance,
yielding approximately 120 sources meeting inclusion
criteria (historical span 1850-2025; addresses educational
content or policy; touches on cultural or ideological
outcomes). In parallel, grey literature and historical
documents were retrieved from think-tank archives (e.g.
UNESCO’s UNESDOC digital library, World Bank
education reports) and online archives (e.g. Internet
Archive scans of older books, intelligence reports)
(Bowen, 2009). During screening and eligibility phases,
priority was given to sources with clear provenance
(peer-reviewed or institutional publications) and those
frequently cited in either academic or conspiracy literature,
to capture both mainstream and alternative perspectives.
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For example, John Coleman’s “21 Goals of the Illuminati”
(c.1993) was included not as a verified fact list, but
because it has influenced how many interpret the trajectory
of global education(Coleman, 1993). Throughout, a
reflexive stance was maintained: sources like the Protocols
of Zion or Pike’s 1871 letter—both of dubious
origin—were treated as texts to be analyzed (e.g. looking
at how Protocol 16 describes subverting universities), not
as literal evidence of a Jewish or Masonic plot.

Albert Pike’s 1871 letter to Giuseppe Mazzini, preserved
only in later transcriptions, sketches three sequential world
conflicts that climax in a carefully engineered social
cataclysm: “We shall unleash the nihilists and atheists, and
we shall provoke a formidable social cataclysm...” (Carr,
1958, pp. xv—xvi). Whether penned by Pike himself or
attributed to him by subsequent polemicists, the text is
valuable as a strategic blueprint: it envisages a rising
cohort devoid of transcendence whose outrage can be
weaponised to raze existing structures. Esoteric writers
have long marked 2025 as the hinge-year when this third
phase matures, correlating it with both occult
“externalisation” timelines (Bailey, 1957) and secular
think-tank forecasts of civil unrest. Treating the letter
phenomenologically—as a programmatic artefact rather
than a verified epistle—allows us to compare its stated
mechanism  (“unleash the nihilists”) with today’s
documented youth mobilisations without collapsing into
naive literalism.

3.4. Analytical Techniques

Data were analyzed using qualitative content analysis and
critical discourse analysis (Bowen, 2009), a procedure
Bowen (2009) details as suitable for interpreting policy
texts. Using NVivo software, documents were coded for
key themes and narratives. Open coding generated initial
categories such as “Early Separation,” “Secularization,”
“Technologization of learning,” “Family Displacement,”
“Consumerism in curriculum,” etc. Through axial coding,
these were organized under the research questions (e.g.
codes Early Separation, Boarding grouped under RQ2
instrument “Displacing Family Influence”). Special
attention was given to narratives and metaphors used by
policy elites: for instance, UNESCO documents speak of
“lifelong learning for global citizenship,” a benign phrase
that, under discourse analysis, carries an implicit metaphor
of education as population management. We extracted
these rationales to juxtapose them with conspiratorial aims
(e.g. “destroy national identity” as an Illuminati goal
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(Coleman, 1993) vs. “foster global citizenship” in OECD
parlance). A chronological matrix was constructed
aligning timeline events (e.g. 1880s: Prussian model
adoption; 1946: UNESCO founded; 1990s:
Outcomes-Based Education global reforms; 2010s: mass
digital learning) with changes in cultural indicators (e.g.
church attendance drop, youth mental health trends). This
allowed temporal triangulation, checking if value shifts in
youth lagged or coincided with major reforms.

Additionally, a form of discourse concordance was used
for conspiratorial texts: we noted recurring directives (e.g.
“reduce parental authority,” “remove God from schools”
from Bailey’s plan [Kabatebate, 2012]) and checked for
real-world policy echoes of those directives. For instance,
“reduce parental authority” finds echoes in the rise of
children’s rights policies that limit parental control and in
educational philosophies that cast teachers as substitute
parents (Kabatebate, 2012). In this way, we treated
conspiracist documents as hermeneutic frames to interpret
historical data, carefully distinguishing between alignment
and causation.

3.5. Ethical Considerations

All data were obtained from open sources. Proper citation
and attribution have been maintained for all ideas and
quoted material, respecting intellectual property rights.
Given the sensitive nature of linking real organizations to
alleged conspiracies, interpretive charity was exercised:
whenever possible, official explanations are presented
alongside critical interpretations, to avoid defamation or
unwarranted accusations. The study has an avowed
confessional stance (openly Christian perspective), which
is disclosed as part of researcher reflexivity. Efforts (e.g.
memo writing) were made to bracket this bias when
analyzing secular data, ensuring that the conclusions, while
value-informed, are evidence-based rather than purely
theological assertions. No human subjects were involved,
so there was no risk of harm or confidentiality breach.

3.6. Trustworthiness and Reproducibility

The credibility of findings was reinforced through source
triangulation  (cross-verifying claims with multiple
independent sources) and peer debriefing. Preliminary
analyses were reviewed by an informal panel of three
scholars with expertise in theology, history of education,
and sociology. Their feedback helped challenge any
overreach in conspiracy interpretation and refine the
argument logic. The transferability of insights is aided by

ISSN: 3105-305X Vol 1(2)

the rich contextual descriptions of each reform era,
enabling readers to assess similarity to other contexts. To
ensure dependability, we maintained an audit trail: all
search strategies, inclusion criteria, coding schemes, and
analytic decisions were documented for potential
replication. The full list of sources and coded excerpts is
available in an online appendix. This transparency allows
other researchers to trace how we moved from raw data to
conclusions. While the exact mix of sources (which spans
peer-reviewed articles and fringe writings) might not be
reproducible in a positivist sense, another investigator with
the same data could follow our analytical steps and assess
the reasonableness of the pattern we identify. In sum, by
combining rigor with reflexivity, the methodology
balances an unconventional topic with conventional
scholarly standards.

4. Findings & Discussion

For clarity, the findings are organized by the three research
questions, with integrative discussion at each stage. Visual
timelines and tables are interwoven to illustrate the
evolution of strategies and their alignment with
conspiratorial “plans.” All interpretations seek to remain
anchored in documented evidence while engaging the
broader prophetic narrative that motivated this study.

RQ1: Elite Networks and Educational Structures
(1850-2025)

How have elite networks remodelled educational structures
from the preschool era to tertiary exchange schemes?
Historically, education did not always serve a centralizing
or secular agenda; early 19th-century schooling often
reinforced community values and faith. The mid-1800s,
however, saw a turning point with industrializing states
asserting control over education. Figure 2 presents a
timeline of major structural reforms and initiatives
alongside the emergence of key elite influences.’
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Figure 2: Timeline of major education reforms (1850-2025) and
corresponding elite initiatives. Early milestones include the 1852
Massachusetts compulsory schooling law and 1901 Rhodes
Scholarships; later ones show global coordination through
UNESCO (founded 1945) and Agenda 2030. These structural
shifis often coincided with broader goals of unifying cultural
outlooks.

Several notable patterns emerge:

4.1.1. Lowering the Start Age - Early
Institutionalization: By the late 19th century, influenced
by Prussian models and new social science, elites began
advocating that children start institutional education ever
earlier. Massachusetts (USA) passed the first compulsory
schooling law in 1852. By the early 20th century,
progressive educators like John Dewey (supported by
philanthropists) suggested even kindergartens could shape
modern, secular minds. In recent decades, this push
culminated in universal pre-K and daycare norms.
According to Alice Bailey’s alleged Illuminati Ten-Point
Plan, Point Il was “Reduce parental authority over the
children”, achieved in part by breaking early
communication between parent and child (Kabatebate,

2000 Outcome-based & competency educati
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2012). The logic is that sending toddlers to school at age 3
or 4 weakens the transmission of family values and
“liberates” the child into a state-defined culture. Indeed,
UNESCO vigorously promotes Early Childhood Care and
Education as “much more than preparation for primary
school” — a means to imbue children with a “foundation
for...social cohesion” beyond the family (UNESCO,
2025). Critical observers note this cultural severing:
“Sending them to school [so young] breaks the family
values and blends the child with other cultures, hence the
child grows with no identity”. While perhaps hyperbolic,
this underscores a real effect: extended hours in
institutional care dilute parents’ formative influence. It
aligns eerily with conspiratorial goals of estranging
children from traditional faith and loyalty, a necessary step
to re-mold their worldview.

Early-childhood developmental science helps explain why
the “age 3” move is not merely administrative but
formational. Neurodevelopment research describes ages
0-5 as a period of rapid brain plasticity in which
“serve-and-return” interaction with primary caregivers
scaffolds executive function, self-regulation, and the early
moral vocabulary of obligation, shame, gratitude, and
restraint. When daily formation is structurally displaced
from the family into institutional routines for extended
hours, the child’s normative world is more likely to be set
by peer micro-cultures and bureaucratic reward systems
than by parental covenantal narratives and embodied
authority. In economic terms, early environments are “skill
multipliers”: the earlier the intervention, the more
downstream effects compound, which is precisely why
early institutionalization is such a powerful lever for
reshaping identity and moral intuition over a generation
(National Scientific Council on the Developing Child,
2007; Shonkoff & Phillips, 2000; Heckman, 2006

4.1.2. Boarding Schools and Student Mobility: The elite
strategy of educational separation continued in the form of
boarding schools (especially in British-influenced regions)
and, later, international student exchange programs. By the
late 19th century, Britain’s aristocracy routinely sent sons
to boarding schools (Eton, Harrow) to inculcate an
imperial ethos separate from home influences.

In the 20th century, programs like the Rhodes Scholarships
(est. 1902 by Cecil Rhodes’ estate) and Fulbright Program
(est. 1946) created ‘“‘tertiary exchange schemes” where
future leaders studied abroad and internalized a
cosmopolitan, Anglophone outlook. Ostensibly about
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cross-cultural understanding, such programs were
envisioned by their founders as seeding a global elite loyal
to transnational ideals. Rhodes explicitly wanted to train
young colonials in England to propagate a “secret society”
for English-speaking world governance (Quigley, 1981).
Conspiracy narratives view this as Illuminati strategy:
“sending  students abroad under the so-called
scholarship... blending culture which led to [mixed]
country cultures”.

Our analysis finds that by the late 20th century,
internationalization became an official education goal:
universities market the “global citizen” experience, and
UNESCO/OECD policies frame student mobility as
building “global competence”. This acts as a cultural
solvent — weakening “thick” local identities and replacing
them with a cosmopolitan consumer identity. The OECD’s
Global Competence framework, for example, encourages
students to adopt “global allegiance” on issues like climate
change and human rights, often at the expense of national
narratives. In effect, these exchange and boarding
structures realize the Illuminati goal #2: “Destruction of
national identity and pride to facilitate One World
Government” (Kabatebate, 2012). 1t’s important to note
that such programs were publicly justified on noble
grounds (peace through understanding), which is precisely
how cultural hegemony cloaks elite interests in universalist
ideals.

4.1.3. Mass Higher Education & Elite Capture: By the
mid-20th century, the expansion of higher education (mass
university enrollments, GI Bills, etc.) was celebrated as
democratizing  knowledge.  Yet, intriguingly, the
conspiratorial Protocols of Zion (a notorious 1903 forgery)
had foreseen a tactic of “emasculating the universities”
and substituting controlled curricula (Britannica, 2025;
Sangwa, 2025; Nilius & Marsden, 1939).

Protocol 16 outlines re-educating universities in a new
direction, appointing professors who follow secret
programmes of action, removing politically sensitive
subjects, and producing graduates who are “obedient
children of authority, loving him who rules (Nilius &
Marsden, 1939). While a fabricated text, the real
20th-century trend did see growing government and
corporate influence over universities (funding research
agendas, promoting certain ideologies). For example,
foundations like Rockefeller’s supported secular social
sciences and progressive education departments that
de-emphasized classical learning. By the 21st century,
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credentialism had taken hold: life chances are “locked
behind credentials”, enforcing conformity as students dare
not challenge the system that grants their livelihood.
Spiraling tuition and student debt also serve as a social
control mechanism: indebted graduates may be more
risk-averse and “externally validated”, focusing on careers
to repay loans rather than resisting moral drift.

IMluminati Goal 21, according to Coleman, was “Take
control of education in America with the intent of
destroying it” (Coleman, 1993). While “destroy” is
hyperbole, one can argue the critical thinking and moral
reasoning components of education /save been eroded.
Many universities have become job training centers that
shy away from questions of meaning or truth, thus failing
to transmit any counter-narrative to consumer nihilism.
They produce skilled workers who, lacking grounding in
higher purpose, easily slip into the “live for now” mindset
that global consumer culture prefers.

4.1.4. Global Governance of Education: Post-World War
II, especially with UNESCO’s creation (1945), we see
overt attempts to coordinate education internationally.
Julian Huxley, UNESCO’s first Director-General (and a
fervent secular humanist), wrote in UNESCO’s 1946
manifesto that the organization could “guide the education
of all humanity” towards a single world culture. Huxley’s
wording is unusually explicit and therefore analytically
decisive. He closes the manifesto by stating that
UNESCO’s “ftask is to help the emergence of a single
world culture, with its own philosophy and background of
ideas,” and he ties that task to mechanisms of world
unification that had “become available” (Huxley, 1946).
Earlier, he argues UNESCO’s positive outlook must be
“some form of humanism,” specifically “a world
humanism” and “a scientific world humanism,” framed as

>

>

an evolutionary approach that can supply an “intellectual
scaffolding” for the project (Huxley, 1946).. This matters
for the present manuscript because it moves “education as
social engineering” from insinuation to documentary
intent: education and mass communication are not merely
instruments of skill transmission, but deliberate levers for
philosophical synthesis across populations.

Agenda 21 (1992) and its successor, the UN’s Agenda
2030, further embedded education in global governance
frameworks. UNESCO later summarized Rio’s education
emphasis as calling for the reorientation of education
toward sustainable development and the reshaping of
attitudes and values (UNESCO, 2002). It sought to
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integrate concepts like population control, environmental
limits, and global citizenship into all curricula (UNESCO,
2002). While the surface rhetoric is sustainability, the
subtext is unifying the next generation’s worldview under a
technocratic consensus. Notably, conspiracists equate
Agenda 21 with the Illuminati’s plan, given its top-down
approach to reshape societal norms (some churches label it
a threat to Christian values [Coleman, 1993]). Our analysis
stops short of ascribing sinister intent to every global
education initiative; however, the outcome is undeniable:
by the 2010s, school systems worldwide embraced
remarkably similar values-language (diversity, inclusion,
sustainability, health rights, etc.), often sidelining local
religious or moral content. This global synchronization of
educational content functionally advances the vision of a
“single world culture” open to an anti-Christ
figure—because it diminishes the hold of any
particularistic faith or nation that might oppose such a
figure’s universal authority.

In summary, elite networks remodelled educational
structures via earlier start, longer duration, broader reach
(global), and tighter linkage to state or transnational
objectives. Each structural shift correlates with a
hypothesized [lluminati/NWO goal:

A. Early compulsory schooling and
preschool: “Liberate children from family and
church influence” (Illuminati/Bailey

plan)(Kabatebate, 2012).

B. Boarding and study-abroad normalization:
“Destroy  the  traditional  family/national
structure ’(Kabatebate, 2012)

C. Mass higher ed & credentials: “Create

dependency  and  compliance”,  matching
Protocols’ vision of obedient youth (Marsden,
1934).

D. International curricula & standards: “Establish
one world mindset”, echoing one-world
government aims (Coleman, 1993)

Notably, whether these sources are taken literally or not,
the alignment is there. As one analytical memo states:
“regardless of whether an ‘Illuminati board’ exists as
popularly imagined, the educational trajectory tends to
produce the exact moral-cultural outputs those lists
describe.” This justifies moving to RQ2, examining how
those outputs are inculcated through specific pedagogical
instruments.

ISSN: 3105-305X Vol 1(2)

RQ2: Instruments Privileging Hedonism over Virtue

Through what pedagogical and policy instruments do
modern educational reforms privilege self-centered
hedonism over covenantal virtues? Our analysis identified
a suite of interlocking instruments—some structural, some
curricular, some cultural—each of which shifts the
educational experience in a way that elevates immediate
gratification, “self-idolatry,” or moral relativism. Below
we enumerate the major instruments (numbered for

clarity), with explanations and evidence for each:

4.2.1. Universal Early Childhood Education: Schooling
now often begins at age 3—4 through universal pre-K and
daycare programs. The young child’s absorption of
parental worldview is interrupted at its peak (the Jesuit
maxim “Give me the child until age 7...” is apropos).
Interpretation: Early institutionalization socializes children
into state-approved values (which, in secular systems,
means no firm moral or religious truths). It effectively
displaces family catechesis. As one critique notes,
“Sending them to school [at 3] breaks the family values”,
creating identity confusion later. No explicit doctrine of
hedonism is taught to toddlers, of course, but the absence
of a God-centered or virtue-centered framework in their
most formative years means they unconsciously normalize
a godless cosmos where fun and play are the highest
goods. This sets a foundation for later hedonistic
orientation. The Illuminati Plan point to “fake God and
prayers out of a child’s education” speaks directly to this:
by design or default, most preschools today make no
mention of God, thereby “unconsciously [forming] a
resolve that God is not necessary to face life.”(Kabatebate,
2012).

For purposes of evidentiary rigor, the mechanism here
should be grounded less in internet-summary “plans” and
more in documentary statements that explicitly connect
educational unification to civilizational redesign. In
Bailey’s own wording, the envisaged “new world order”
includes “the attempt to bring about unity in education
throughout the world” (Bailey, 1957). In parallel,
UNESCO’s first Director-General argued in 1946 that
UNESCO must enlist press, radio, and cinema “in the
service of formal and adult education” and, more broadly,
use these agencies to “promote the growth of a common
outlook shared by all nations and cultures,” in pursuit of
“a single world culture” (Huxley, 1946) . Once
early-childhood formation is positioned inside that
documentary frame, the downstream theological and moral
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implications become analytically tractable: when
transcendence is bracketed out at the point of first
institutional socialization, moral authority relocates from
divine command to peer norms, therapeutic selfhood, and
administrative consensus. That relocation does not
automatically produce explicit atheism in every learner, but
it reliably produces a moral imagination in which God
becomes functionally unnecessary, and moral seriousness
becomes negotiable rather than commanded.

4.2.2. Separation from Home via Boarding &
Extracurriculars: Even outside formal “boarding
schools,” many education systems encourage extensive
hours away from home—through after-school programs,
clubs, sports travel, etc. The average teenager in developed
countries might leave home at 7am and return at 7pm,
spending most waking hours under peer and media
influence rather than family. [Interpretation: This
instrument extends Instrument #1 into later childhood and
adolescence, ensuring that by the time youth form their
independent identity, parental input has been largely
diluted. The hidden curriculum here is that parents’ values
are secondary; “experts” and peers define reality. From a
virtue perspective, it robs youth of intergenerational
wisdom transfer. Alice Bailey’s Plan (Point III) aimed to
“destroy the traditional Christian family structure”, partly
by reducing meaningful parent-child time and
communication (Kabatebate, 2012). By occupying children
with “a games console, smartphone, and extra-curricular
activities” to the point where family meals and devotions
vanish (Kabatebate, 2012; Cox, 2022), modern education
and entertainment have achieved what an organized
conspiracy might only dream of: a generation largely
untethered from ancestral values. The result, evident in
data, is Gen Z5 dramatically reduced religious
practice—only 40% attended weekly worship as children
vs. 76% of Baby Boomers (Cox, 2022). This is a direct
consequence of time spent away from family contexts that
reinforce faith.

4.2.3. International Exchanges & “Global Citizenship”
Curriculum: Discussed under RQI, this is also a
deliberate instrument to relativize local loyalties. When
curricula emphasize “celebrating all cultures” but ignore
one’s own heritage, or when students are urged to see
themselves as “global citizens,” it erodes particular
identities. Interpretation: While broadening horizons is
positive, the subtle effect is to weaken deeply rooted
identities (national, religious) that often carry absolute
truth claims or strong moral codes. In their place, a
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post-modern pluralism is instilled, often leading to a
pick-and-choose approach to values (one student told by
school that “all cultures are equally valid” may later ask,
“why not pick the enjoyable elements from each and
ignore the strictures?”). The OECD explicitly frames
education goals around creating a ‘“post-national
consciousness” aligned with global economic aims. This
aligns with Illuminati Goal #3 (destruction of patriotism
and religion) and Bailey’s goal to “inaugurate the reign of
Antichrist (one world religion)”(Kabatebate, 2012) by
making exclusive truth-claims seem parochial or extremist.
A teenager who sees himself more as a “citizen of the
world” might be less inclined to hold onto the faith of his
fathers if that faith is portrayed as culturally bounded or
divisive. Conversely, consumerism thrives when people
identify primarily as “customers” in a global market rather
than as members of a covenant community.

4.2.4. Shift from Knowledge-Rich to
Competency-Based Education: Over recent decades,
curricula  worldwide have de-emphasized factual
knowledge (history, literature, doctrinal learning) in favor
of skills and competencies (critical thinking, collaboration,
digital literacy). On the surface, this appears progressive,
but it has a deep -cultural effect. Interpretation:
“Knowledge-light” education severs youth from their
civilizational story. They no longer inherit a coherent
narrative of who they are or where they came from,
creating a vacuum of meaning. Thin competencies
(“learning how to learn”) provide no substantive vision of
the good life, making youth susceptible to nihilism—for
meaning is often carried by the stories, values, and
collective memory that content-heavy curricula transmit.
By narrowing substantive content, schools produce
students who are “easier to govern through moods, trends,
and media narratives”. This is a powerful statement: a
populace without historical memory or firm principles can
be swayed by whatever is trending (today’s appetite, not
timeless truth). It fulfills the Protocols’ prescription:
“introduce principles which break up [the old order];
when we are in power...remove every kind of disturbing
subject from education” (Marsden, 1934). Indeed, many
controversial or value-laden topics (e.g. intensive history
of religion, classical ethics) have been removed or
sanitized in modern curricula under the guise of neutrality.
The outcome is a generation that often finds life
meaningless, since schools avoided transmitting any
transcendent meaning. They then fill that void with
pleasure, entertainment, or identity consumption (branding
oneself), consistent with a consumerist worldview.
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4.2.5. Entertainment-Centered Pedagogy
(“Edutainment”): Classrooms increasingly emphasize
engagement and fun—play-based learning in early years,
multimedia and gamification in later years—to keep
students’ attention. While active learning is good, this
often crosses into “edutainment” where teachers feel
pressured to perform and amuse. Interpretation. When
“engagement” is defined as “students enjoying
themselves”, discipline and rigor decline. Over time,
students internalize that learning must be pleasurable to be
worthwhile, undermining the virtues of perseverance and
delayed gratification. As one analysis puts it, treating
engagement as constant entertainment means any
“cognitive strain is interpreted as a failure of teaching
rather than part of learning”. This cultivates aversion to
challenge—students expect that if something is hard or not
immediately fun, it’s illegitimate. Biblically, however,
character comes from enduring hardship (cf. Hebrews
12:11: “No discipline seems enjoyable at the time, but
painful. Later on, however, it yields the peaceful fruit of
righteousness.”). The edutainment model deprives youth
of this truth. In conspiratorial terms, it aligns with
“Promote  pleasure, weaken discipline” strategies.
Illuminati Goal #10 about “demoralizing the workforce”
by weakening moral fiber starts in school: kids unused to
struggle become adults with low resilience, easily
demoralized and seeking escape in pleasures. By making
schooling a constant playground, we inadvertently make
adulthood seem unbearably hard—thus justifying perpetual
adolescence and indulgence (a profitable outcome for
those selling pleasures).

4.2.6. Student-Centered “Customer” Model & Grade
Inflation: Many systems now treat the student (or parent)
as a customer who must be kept satisfied. In higher ed,
student evaluations of teaching (SETs) put pressure on
faculty to entertain and not upset students (Braga et al.,
2014). The result, widely documented, is grade inflation
and lowered standards (Epstein, 2025). Interpretation: If
nearly everyone gets an “A” for showing up (as is now
common [Epstein, 2025]), the notion of merit and striving
for excellence erodes (Epstein, 2025; Greenberg, 2023).
More insidiously, student-as-customer ethos reframes the
authority relationship: teachers become service providers
rather than mentors, and students become consumers who
judge what they will accept. To avoid bad “reviews,”
teachers may avoid challenging students’ worldviews or
confronting unethical behavior, thus failing in moral
guidance.
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This incentive structure is not only plausible; it is
empirically documented. Large-scale reviews indicate that
student evaluations of teaching (SETs) are weak proxies
for actual learning and are vulnerable to confounding
factors that reward entertainment, perceived ease, and
grade expectations rather than cognitive gain. When SETs
are tied to contract renewal or promotion, they function as
a market signal, nudging faculty toward reduced rigor,
inflated grading, and “customer-satisfaction pedagogy,”
especially in  high-enrollment  settings. In a
hidden-curriculum frame, the lesson absorbed by students
is that authority is negotiable, standards are transactional,
and truth can be redefined by preference, which is
structurally consistent with the drift from discipline toward
nihilistic subjectivism (Uttl et al., 2016; Kornell &
Hausman, 2016).

A former professor noted how, once SETs took hold in the
1960s, “professors ceased to come across as authority
figures” and informal, peer-like relations prevailed
(Epstein, 2025). This blurred boundary led to situations as
extreme as professors having affairs with students,
obviously compromising any moral high ground (Epstein,
2025). It “isnt easy to give a D to someone you're
sleeping with,” he quips, capturing the conflict of interest
introduced (Epstein, 2025). The hidden curriculum of this
instrument is that there are no authorities worth obeying
and no absolute standards to meet — only subjective
satisfaction.

Scripture’s admonition “each did what was right in his
own eyes” (cf. Judges 21:25) comes to mind, and indeed
corresponds to our era. When students effectively grade
themselves (via pressuring teachers), the moral
consequence is an inflated sense of self and entitlement.
Illuminati Goal #11 spoke of “introducing an era of mass
unemployment to weaken moral fiber” (Coleman,
1993)—mass unemployment hasn’t occurred yet, but grade
inflation could be seen as mass un-education: youth
emerge with high self-esteem and paper credentials but
without the humbling formation of having failed and
learned. Such individuals are more likely to be narcissistic
(a form of self-idolatry) and vulnerable to nihilism when
reality eventually punctures their inflated self-image
(Epstein, 2025).

4.2.7. Strict Separation of Education and Values
(Secular “Neutrality”): A cornerstone instrument is the
enforced secularization of public education. Following
court decisions (e.g. removing prayer from US schools in
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1962 [Engel v. Vitale, 1962]) and global secular trends,
schools now generally avoid religious or explicit moral
instruction, except in a relativistic “values education”
sense. Teachers are often cautious or even forbidden to
opine on right vs. wrong in the classroom, aside from
promoting tolerance and inclusion.

Interpretation: Removing God and moral absolutes from
education does not create true neutrality; it creates a
vacuum that was readily filled by the new religion of self.
As Bailey’s Plan first item insisted: “Take God and prayer
out of education... so children will unconsciously decide
God is irrelevant to facing life”’(Kabatebate, 2012). This
has played out: a majority of Gen Z teens have had no
exposure to prayer or Scripture in school, and many have
not received it at home either (Cox, 2022). The result is not
a value-less youth, but a youth who elevate personal choice
to sacred status. Teachers, fearing accusations of imposing
beliefs, often let behavioral issues slide unless they violate
the only operative rule: “Don’t impede someone else’s
choice.” Thus, “teachers now focus only on the subject
matter and find it difficult to exhort or rebuke students who
deviate from values”. Doing so risks being labeled
non-inclusive. This instrument aligns with multiple
conspiracy points: Alice Bailey advocated making morality
“relative” so that absolute Christian virtues would fade;
Protocols and secular humanists alike know that if you
remove the old faith, people won 't believe nothing, they’ll
believe anything. In our case, the “amything” is often
self-will or peer norms. The data shows a strong
correlation between disaffiliation (no religion) and viewing
morality as subjective: only ~29% of Gen Z believe
religion is needed for morality (Minecrafting, 2025). This
fulfills 2 Timothy 3:1-5’s warning of people becoming
“lovers of pleasure rather than lovers of God...
disobedient to parents... having a form of godliness but
denying its power”(Kabatebate, 2012). Education’s
enforced secularism, by denying any higher power or
moral law in its discourse, implicitly teaches that pleasure
or personal success is the highest good (since nothing
above the self is acknowledged). This is precisely the
anthropological shift required to wusher in what
conspiracists call the Antichrist system—a populace with
no spiritual anchor, ready to worship a charismatic leader
or ideology that promises peace and prosperity.

4.2.8. Therapeutic and “Play-Based” Pedagogy:
Schooling has adopted a therapeutic ethos: self-esteem and
emotional comfort are prioritized. This overlaps with
edutainment but extends further. Discipline that might
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“harm self-esteem” is downplayed; conflict or failure is
often cushioned by mediation and leniency. Play-based
learning through even middle school keeps environments
low-stress and enjoyable. Interpretation: While concern
for mental health is laudable, the overcorrection leads to
infantilization and fragility. Students are not habituated to
handle discomfort or moral confrontation. They
increasingly see teachers and school counselors as service
providers whose job is to ensure they feel good. As one
point notes, “babying” students via numerous services
removes accountability and resilience. A generation
coddled in this way finds ascetic or duty-based living
completely alien. Spiritually, this undermines the Christian
concept of carrying one’s cross and being trained by
discipline (again Hebrews 12:11). Strategically, such a
generation is easy prey for addictions (digital, chemical,
sexual) because they have low tolerance for hardship or
boredom and a high demand for constant stimulation. This
was not lost on early social critics; Neil Postman (1985)
warned of “Amusing Ourselves to Death.” It’s also
reflected in Illuminati Goal #6: legalize and encourage
pornography and drug use (Coleman, 1993) — essentially
flood society with easily accessible pleasures. When youth
are conditioned that their immediate comfort is paramount,
they become self-policing consumers of whatever gives
comfort and avoid challenging higher callings. The
“therapeutic school” thus produces fertile soil for a
hedonistic society.

4.2.9. Explicit Sexual Education and Early
Sexualization: Modern curricula in many countries
include comprehensive sex education from a young age,
often taught in a “value-neutral” or rights-based
framework. Children are educated about sexual orientation,
gender identity, and safe sexual practices typically without
reference to any traditional moral boundaries (aside from
consent). Simultaneously, pop culture saturated with erotic
content reaches teens ubiquitously via smartphones.
Interpretation: The early eroticization of youth shapes
their identity around sexual desires and self-expression
thereof. Schools, under the guise of health and
anti-bullying, sometimes introduce ideologies that
normalize intense focus on sexual self (what some call
“sexual citizenship” for minors). This contributes to what
our analysis terms “desire-based pedagogy”. It sends an
implicit message: your desires define you, and acting on
them is part of being free. Moral or religious constraints
are conspicuously absent in these lessons (teachers fear
litigation or violating church-state separation). The result
aligns with Bailey’s Plan Point III (c): “promote sexual
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promiscuity — free the young to have sex, present it as the
highest joy in life”(Kabatebate, 2012). That quote reads
like a synopsis of current teen media. The fruit is visible:
increases in teenage sexual activity, pornography
consumption, and confused boundaries, which
paradoxically correlate with rising loneliness and mental
health issues.

From a conspiratorial theology view, collapsing
transcendence into appetite (reducing humans to highly
sexualized consumers) primes society for the rule of “the
flesh.” 1t is no coincidence that the Antichrist system
described in prophecy is marked by rampant immorality
and blasphemy. Normalizing sexual anomie helps erode
the concept of sanctity in any realm. It is also
economically advantageous: a hyper-sexualized youth is a
prime target for lucrative industries (pornography, fashion,
cosmetic, Big Pharma). Thus, what might have begun as a
public health effort (reduce STDs, etc.) dovetailed neatly
with both profit motives and the deeper subversion of
biblical ethics (“in those days... everyone did whatever
seemed right to him,” Judges 21:25).

4.2.10. Digitalization and Dopamine-Driven Learning:
The COVID-19 pandemic accelerated a trend toward
device-centered education (laptops/tablets for each student,
learning management systems, educational apps, etc.).
Even before that, “personalized learning” initiatives often
meant putting kids on adaptive software for practice. The
side effect is that children become acclimated to screens
and constant feedback loops. The attention economy
(notifications, gamified quizzes, videos) invades the
classroom. [Interpretation: This trains the brain in short
bursts of focus and immediate reward - a
dopamine-shaped learning style. Research on screen time
suggests it fragments attention and lowers deep reading or
reflection capacity.

Recent quantitative syntheses reinforce this concern at
scale: meta-analytic evidence across dozens of studies and
more than 100,000 learners reports a small but statistically
reliable negative association between technology-related
factors (smartphone and social media use, video games)
and academic performance, with effects typically stronger
when use is problematic or distractive rather than
instructionally bounded. This supports the manuscript’s
claim that device-centered schooling can normalize a
novelty-seeking attentional style that weakens the
capacities required for sustained reasoning, delayed
gratification, and mastery (Kus 2025).
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As our source notes, such habits “weaken the very
capacities  required  for  delayed  gratification,
contemplative reasoning, and mastery”. A student who
can’t read a dense book or sustain a prayerful silence is cut
off from historical sources of wisdom and spiritual
experience. Instead, they become addicted to novelty. This
plays directly into consumer capitalism’s hands (always
chasing the latest product or trend for a hit of dopamine)
and undermines religious life (which requires patience,
delayed reward, faith in the unseen). Notably, the Book of
Daniel (7:25) prophesies an Antichrist who will “wear out
the saints” — one could speculate that a generation with
frayed attention and resolve is easier to wear out and
deceive. While that goes beyond our data, the principle
stands: by designing educational content and delivery to
mimic social media (constant stimuli), we produce young
adults who are impatient with anything not instantly
gratifying. In conspiratorial terms, this is a modern method
to “enslave through addiction”, complementing older
methods like drugs (Illuminati Goal #6) (Coleman, 1993).
Digital addiction may very well be the Soma (from
Huxley’s Brave New World) that keeps the population
docile.

4.2.11. Anti-Authoritarian, Constructivist Pedagogies:
Certain  educational philosophies explicitly reject
traditional teacher authority and canonical knowledge as
oppressive, advocating that students construct their own
meaning and truth. Extreme forms of “critical pedagogy”
even frame the teacher-student power differential as
something to be dismantled. Group work, student-led
inquiry, and rejection of rote learning are now common.
Interpretation: Empowering students sounds good, but
when combined with a relativistic ethos, it encourages
epistemic individualism — each student has “my truth.”
One of our sources described this as pedagogies that treat
“authority as inherently suspect and tradition as
oppression,” leading students to become “the measure of
truth”. The result is a cohort for whom “doing right in
one’s own eyes” (Judges 21:25) is second nature. They are
quick to challenge any moral assertion with “thats just
your opinion.”

On the positive side, such students can be creative and
independent; on the negative, they may lack humility and
communal moral reference points. This instrument aligns
with a broader cultural agenda to destabilize absolute truth
claims, clearing ground for new ideologies. Albert Pike’s
alleged letter spoke of unleashing nihilists — those who
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believe in nothing and will tear down the old order (Barry,
2017).

A steady diet of constructivism can unintentionally breed
nihilists: if all knowledge is a construct, nothing is
inherently true or sacred. Thus, anti-authority pedagogy,
though meant to liberate, may play into what conspiracy
narratives see as the Luciferian plan: to have people reject
divine authority entirely in favor of self-worship. Indeed,
the serpent’s promise “you will be like God” (knowing
good and evil for yourself) is essentially repackaged in
some secular education as “think for yourself (with no
higher guide).” And once everyone’s a god unto
themselves, it’s not hard for a clever tyrant to unite them
under his counterfeit divinity.

4.2.12. Credential Inflation & Economic Pressures: As
touched on earlier, requiring higher and higher credentials
for basic jobs keeps youths longer in the education system
and often saddled with debt. This is more of a systemic
outcome than a classroom practice, but it is deliberately
driven by policy (governments pushing for more college
degrees, industries raising requirements).

Interpretation: This dynamic fosters compliance and
risk-aversion. Students invest so much in playing the game
of education that by graduation, they are institutionally
minded and financially constrained. They are less likely to
revolt or question the moral status quo that their very
qualifications depend on. The comment that this serves as
“social control” is apt. People overloaded with debt and
conditioned that their worth equals their resume will avoid
rocking the boat. They turn instead to compensatory
pleasure-seeking:  “when meaning is hollowed out,
consumption becomes therapy.” In other words, an empty
spiritual center is papered over by buying things,
entertainment, and personal achievements. This precisely
matches the prophesied end-times culture of “lovers of
pleasure” (2 Tim 3:4).

The way education is structured economically ensures
most people have little time or will to seek higher meaning
(they’re busy paying bills) and every incentive to accept
the ideological status quo (to maintain their career). It is a
subtle but effective instrument: not usually discussed in
conspiracies, but arguably more effective than overt
indoctrination. It’s the classic bread-and-circuses approach,
updated—degrees and salaries as the bread, streaming and
sports as the circuses.
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4.2.13. Hidden Curriculum of Consumerism and
Self-Optimization: Finally, underlying many overt
curricula is a hidden lesson: you are what you
achieve/consume. School programs in entrepreneurship,
“leadership” training, personal branding (e.g. building your
college resume from age 14) all communicate that one’s
identity is a project. Even community service or “service
learning,” which sounds altruistic, is often framed as
building one’s portfolio or skills for employment. Social
media integration into school life further pushes students to
curate themselves.

Interpretation: Such practices instill a consumerist
anthropology: life is about maximizing me (my
experiences, my profile, my success). Even good deeds
become transactions for self-improvement. This is
antithetical to the Christian view of a soul to be sanctified
under God’s purpose; instead, the self is to be marketed
and perfected in worldly terms. The hidden curriculum
whispers that meaning comes from external validation
(grades, likes, awards) and that personal branding is
crucial. This feeds both narcissism and anxiety, but
certainly not humility or contentment. [lluminati Goal #12
mentioned “introduce new cults and boost existing ones,
including rock music groups” (Coleman, 1993) -
essentially harness youth culture for manipulation.

In today’s world, influencer culture and the idolization of
celebrities (a secular cult of sorts) have deeply affected
Gen Z. By encouraging every student to become a
mini-celebrity (via Instagram/TikTok) and every school to
treat them as clients, we’ve mainstreamed self-idolatry.
One could argue this is Luciferian in theology: pride and
self-exaltation replicated in millions of young hearts,
echoing the Fall. It certainly serves a global consumer
economy where each person is simultaneously a brand and
a target, locked in envy and imitation (Sangwa, 2025d).
And such a population is easily “herdable” by whomever
controls the media and platforms — making the Antichrist’s
eventual economic and ideological domination (Revelation
13) conceivable.

In sum, these instruments interlock to produce a schooling
experience that consistently tilts toward hedonism,
ego-centrism, and relativism  while  weakening
fortifications of faith, family, and moral law. Table 1
provides a concise mapping of each instrument to its
observed effects and related Illuminati/NWO plan
elements.
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Table 1: Pedagogical Instruments vs. Effects and Parallels to Conspiratorial Plans

Instrument & Reform

| Effect on Youth

| Parallels to “Illuminati” Agenda

Early preschool, long
daycare

Boarding, exchanges,
global curricula
Competency-based,
knowledge-light

Edutainment & no
hardship
Student-as-customer &
grade inflation

Secular moral-neutral
schooling
Comprehensive sex-ed &
sexualization
Digital/dopamine-driven
learning

Anti-authority,
constructivist classroom
Credential/debt trap

Consumerist hidden
curriculum

Diminished family imprint;
identity fluidity, secular
socialization

Weakened local loyalties;
cosmopolitan relativism

Loss of shared truths & memory;
nihilism, easy to manipulate by
media

Low resilience; expectation of
constant pleasure

Entitlement; erosion of respect
for authority/truth

Moral relativism; God perceived
as irrelevant

Identity = sexuality; appetite
prioritized over chastity
Fragmented attention; addiction
to novelty

Skepticism of truth; self as
moral arbiter

Compliance; life defined by
externals, not virtue

Self-worth = achievements &
consumption; spiritual void

Break parent-child bonds,; remove religious influence
early. (Bailey II)

Destroy national identity; prepare one-world loyalty.
(Coleman #2)

Omit disturbing subjects; youth obedient to authority.
(Protocols 16)

Promote pleasure, eliminate discipline. (implied in
Protocols, Bailey V)

Erode all authority (besides our own); everyone is right in
their eyes. (Judges 21:25; also Marxist “critical” ed)
Remove God & prayer; secularize society for a new age.
(Bailey I, Coleman #3)

Free young people’s sex lives; normalize promiscuity &
perversion. (Bailey Ill(a), Coleman #6)

Drug the masses; provide endless distractions. (not
explicit in 21 Goals, but echoed in Protocol 13
amusements)

Unleash nihilists; destroy absolute truth claims. (Pike’s
letter, Bailey’s occult ideas)

Control access to success, make people dependent on our
systems. (implied in Coleman #21)

Materialism to replace religion; create shallow ‘worldly’
culture. (Protocols overall, 2 Tim 3:1-5 prophecy)

It is striking that a plan allegedly formulated by a satanic
cabal in the 19th/20th century could read like a playbook
for mainstream educational trends in the 21st. Of course,
correlation is not causation. We may simply be observing
that human nature and power dynamics produce these
outcomes repeatedly (with or without secret orders). But
the alignment cannot be ignored. As our methodological
note suggested, we reframed “secret societies did X into
empirically tractable claims. Indeed, each instrument
above is empirically observable in policy and practice (e.g.
UNESCO  documents, laws,
frameworks), and each has predictable anthropological
effects which we’ve described. The conspiratorial texts
then serve as an interpretive lens, and even if they are

national curriculum

hoaxes, they oddly predicted or advocated exactly what
happened.

This leads us naturally to RQ3: what has been the net
impact of this paradigm shift on Gen Z’s characteristics,
and does it align with the foreseen cultural preconditions
for a New World Order or Antichrist regime?

RQ3: Impact on Generation Z’s Identity and Values

In what ways have the above instruments reshaped
cognitive, moral, and cultural outcomes among Gen Z
learners? Now in their teens and early twenties, Generation
Z (roughly born 1995-2010) exhibits unique traits that
alarm many elders and thrill some marketers (Tor6csik et
al., 2014). Our findings suggest Gen Z is indeed the
“fruit” of the tree planted by those educational strategies.
Key outcomes include:

4.3.1. Erosion of Religious Faith and Moral
Absolutism: Gen Z is the least religious generation in
modern memory. Over one-third (34%) have no religious
affiliation — higher than Millennials (29%) or Gen X (25%)
(Cox, 2022). Nearly 1 in 5 identify as atheist or agnostic
(Cox, 2022). Furthermore, a minority believe in moral
absolutes; a majority think ethics are relative or situational
(Pew Research, 2024). This was engineered by education’s
secular stance (#7 instruments). The “engineered” claim
becomes substantially more defensible when stated as a
convergence thesis rather than as a claim of single-center
coordination. On the one hand, the manuscript documents
the structural secularization of schooling (legal, curricular,
and cultural) as an observable instrument. On the other

Hedonism by Design



Open Journal of Transformative Education & LifeLong Learning

hand, both occult-programmatic and institutional-humanist
sources explicitly name educational unification as a
pathway to civilizational reorientation. Bailey’s “new
world order” language includes “the attempt to bring
about unity in education throughout the world,” (Bailey,
1957) while Huxley’s UNESCO manifesto frames
education and mass media as the means by which a
“common outlook” can be grown in service of “a single
world culture.” (Huxley, 1946). Taken together, these
sources do not prove a single hidden committee; they do
show a durable, cross-genre intent to relocate ultimate
meaning from confessional transcendence to an
administratively harmonized worldview. That relocation
predictably weakens moral absolutism because absolutes
require a transcendent referent that the school’s epistemic
posture increasingly brackets out.

The nihilistic disposition predicted in the Pike letter is no
longer abstract. Youth-led uprisings across continents
illustrate how a generation schooled in moral relativism
channels its disaffection into disruptive mobilisation. In
Kenya (2024-2025), Gen Z organised #RejectFinanceBill
marches across forty-four counties, prompting the state to
deploy both physical force and sophisticated online
intimidation (Amnesty International, 2025). In Morocco,
the GenZ212 movement—named for the nation’s dialling
code—filled streets with decentralised,
TikTok-coordinated demonstrations against corruption and
economic precarity (Britannica, 2025). Pew data show that
32 percent of U.S. Gen-Z adults participated in at least one
climate-action protest or donation in the previous year, far
outpacing older cohorts (Pew Research Center, 2021). A
Harvard Youth Poll likewise reports record-low trust in all
branches of the U.S. government, with only 19 percent of
Gen Z believing federal institutions will “do the right
thing” (Harvard IOP, 2025). These converging indicators
suggest that Pike’s “unleashed nihilists” now possess both
the ideological void and the networked potency to
destabilise socio-political orders on schedule with the
projected 2025 inflection point.

When the public school experience brackets out God
entirely, generation after generation, eventually God
disappears from their horizon. As the Survey Center data
noted, Gen Z had far less formative religious exposure as
children, and “if someone had robust religious experiences
growing up, they likely maintain faith; without it, they feel
less connected to parents’ beliefs” (Cox, 2022). Gen Z is
living proof: lacking childhood faith formation (family or
school), they see religion as optional or even an obstacle.
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The conspirators’ goal of a post-Christian society has
largely been achieved in many Western contexts. This also
means Gen Z is more malleable to new spiritual
movements (some embrace “New Age” practices or social
justice as quasi-religions). They are primed to accept, for
instance, a global civil religion centered on earth or
humanity — which could serve an Antichrist figure’s
purposes. This is speculation, but in terms of cultural
groundwork, a population that “strongly disagrees that
children should be raised in a religion”(Cox, 2022) will
not resist the outlawing of traditional religions or the
imposition of a new one.

4.3.2. Identity Diffusion and Self-Creation: With
traditional identities (faith, nation, family roles) weakened,
Gen Z often struggles with identity. They are sometimes
called “the most insecure generation,” but also the most
open-minded. Many take a DIY approach to identity —
witness the explosion of gender identities, personal
pronouns, fluid sexual orientation, and online personas.
This aligns with instrument #3 and #11: the curriculum
taught them that culture and gender are constructs, and
anti-authority ethos told them they can be whoever they
decide. The result is a profound identity fluidity. While
celebrated as freedom, it also correlates with
unprecedented anxiety and depression rates (record
numbers of Gen Z report feeling isolated or unsure of
themselves) (Storer & Torre, 2023). In spiritual terms, they
lack the answer to “Who am I?” that previous generations
got from religion (“a child of God”) or nation (“an
American” etc.). The conspiratorial interpretation is that
this “identity vacuum” will be filled by allegiance to the
global Antichrist regime. A population without strong
attachment will readily attach to the Beast (Rev. 13). Even
secular sociologists like Zygmunt Bauman have noted our
“liquid modernity” may crave a solid authority to restore
order. Gen Z could swing from “no identity” to “new
imposed identity” easily. Meanwhile, they find interim
identity in consumption patterns and tribes (e.g. fandoms,
subcultures), which suits consumer capitalism fine
(Nikoli¢ et al., 2022).

4.3.3. Consumerist Hedonism and “Sunny Nihilism”:
Perhaps the defining Gen Z trait highlighted by
commentators is their ironic nihilism. Unlike Gen X’s dark
nihilism, Gen Z’s is often “optimistic nihilism” — the idea
that since nothing ultimately matters, one should just enjoy
the present and be a good person in the moment (Pico,
2025). A BBC profile quoted a young woman: “Who
cares? One day I'll be dead and no one will remember
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me... If nothing really matters, why not enjoy the
moment?”(Pico, 2025; Prajabti et al., 2022). Even where
the language of “nihilism” is journalistic, the underlying
structure is empirically legible: when transcendent frames
(God, teleology, moral law) are weakened, agency
commonly collapses into the management of mood,
identity, and consumption, because these remain the most
immediately available sources of meaning. In that sense,
“sunny nihilism” names a recognizable moral psychology:
resignation about ultimate significance combined with
tactical pursuit of comfort, experiences, and self-curated
authenticity. In educational terms, this is exactly what one
should expect when schooling systematically privileges
skills, self-expression, and therapeutic safety while
marginalizing thick accounts of truth, virtue, and vocation.
The outcome is not always explicit despair; it is often
cheerful shallowness, a habituated orientation toward
immediate gratification as the most plausible good.

This carpe diem attitude is indeed widespread. Gen Z
indulges in experiences (travel, dining, streaming binges)
often with a fatalistic shrug about the future (Maulidizen et
al., 2025). A Fortune magazine study even called them
financially nihilistic — spending rather than saving because
they doubt long-term plans. This is a direct product of
instrument #5 (edutainment) and #8 (therapeutic ethos):
they were reared to seek immediate gratification and
shielded from discomfort. It is also reinforced by heavy
doses of crisis (2008 recession in their childhood,
pandemic, climate change narrative) which gave them a
sense that long-term hopes are futile. Brands have noticed
this “nouveau nihilism” and market to it: encouraging Gen
Z’s emphasis on self-care, authenticity, and living for now
(Francombe, 2025; Pico, 2025; Maulidizen et al., 2025).
For conspirators, a hedonistic, nihilistic public is ideal —
“Give them lots of entertainment and they won't revolt”
said the Protocols (paraphrased) (Marsden, 1934). Gen Z
indeed is the most entertained generation, with infinite
content at their fingertips. Theologically, this trend exactly
matches 2 Timothy 3’s prophecy that in the last days
people will be “lovers of pleasure rather than God”. It
also resonates with the warning of Romans 1: those who
reject God fill the void with indulgence. Yet Gen Z’s
version comes with a smiley-face (“sunny nihilism”). They
aren’t revolutionaries; they’re apathetic. Ironically, that
could be more dangerous: at least angry youth might resist
tyranny, but apathetic youth will go along as long as they
can keep their on-demand shows and avocado toast. The
chilling thought is that an Antichrist regime could easily
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secure  compliance by  guaranteeing  consumer
conveniences (a “Mark of the Beast” system controlling
buying/selling fits with a generation defined by consumer
identity).

4.3.4. Mental Health Crisis and Lack of Resilience:
Despite (or because of) all the emphasis on self-esteem and
safety, Gen Z has very high rates of anxiety, depression,
loneliness, and suicidal ideation in many countries. Some
of this is attributed to social media and pandemic
disruptions, but educators see part of the cause: low
resilience and lack of meaning. When life’s purpose is
reduced to personal happiness and that inevitably falters,
these youth have no transcendental hope to fall back on.
Our data found that those who left childhood religion
report more loneliness and life hardship (Cox, 2022). It’s a
stark statistic: 39% of those raised evangelical who left
faith feel frequently lonely, vs only 23% of former
Catholics (and presumably even lower for those still in
faith) (Cox, 2022). Loneliness is literally higher among
those who departed a tradition that taught objective
meaning and community. Education’s role in this was
making faith seem irrelevant and teaching kids to value
individual success above all. So we have a mental health
pandemic now (Storer & Torre, 2023). How does this
connect to global agendas? A despairing populace often
seeks salvation in a strong leader or in collectivist
schemes. History shows people trade freedom for security
readily when fearful. The emotional fragility of Gen Z
could predispose them to welcome a paternalistic world
government or digital surveillance (if marketed as
protecting them from harm) (Sangwa & Mutabazi, 2025).
It’s speculative but plausible given trends.

4.3.5. Political Polarization or Apathy: Interestingly,
Gen Z is split — some are hyper-engaged in progressive
politics (climate marches, social justice activism [Nikoli¢
et al., 2022; Sangwa, 2025b]) while others are completely
disillusioned. Both reactions suit different aspects of a
NWO agenda: the activists help destabilize old institutions
(toppling statues, challenging constitutions), whereas the
apathetic won’t stand in the way of new power grabs.
Education contributed by emphasizing certain political
narratives (e.g. global crises that require global solutions)
and by removing civic education that would give
perspective. The activists often display millenarian zeal
(almost religious fervor for secular causes), indicating that
the innate desire for meaning has been channeled into
ideological movements. Such movements can be co-opted
by elites — e.g. environmentalism can be used to justify
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supra-national controls (see Agenda 21 fears [Henderson
& Henderson, 2018]). On the other hand, the apathists
exemplify the “why bother? world is screwed” mentality.
Some European commentators note a “doomer” subculture
among youth that glorifies hopelessness with humor. Both
extremes reflect the absence of balanced hope that faith
used to provide (hope in a better world but not a utopia of
man). The conspiratorial angle is that a dialectic is at play:
push some youth to radicalism and others to nihilism, and
the resulting chaos or standstill makes societies easier to
restructure from above (Hegelian dialectic strategy, as
discussed by Sutton (1986) regarding how elites
manipulate left vs right). We can’t fully substantiate that
here, but it’s noteworthy.

To synthesize, Gen Z’s landscape can be described as
post-everything: post-Christian, post-truth, post-hope even
— yet curiously pre-something: they are searching for
whatever comes next. In Christian eschatological view,
what comes next (if these are truly last-days conditions) is
a great deception and the rise of Antichrist. The
groundwork appears congruent: a globalized, relativistic,
pleasure-driven culture with weak attachments and
willingness to believe “whatever works for you.” That
generation would not strongly resist the “man of
lawlessness” (2 Thess. 2) who offers them peace and
prosperity in exchange for worship/loyalty; many might
even embrace him as the solution to the chaos they’ve
inherited.

However, it is crucial to maintain scholarly objectivity. All
the above outcomes can also be explained by
non-conspiratorial factors (technological change, economic
shifts, secularization processes described by sociologists
like Weber or Inglehart). Our crifical contribution is
highlighting the remarkable coherence between what
disparate secular trends produced and what conspiratorial
plans predicted or desired. This coherence, at minimum,
legitimates analyzing these sources as insightful social
criticism. Even if the Illuminati as a literal group is
discounted, their “21 goals” function as a blueprint that, by
chance or cunning, maps onto reality/54]/. The cynical
might say elites read these conspiracies and decided to
follow them; the faithful might say there are dark spiritual
forces guiding the arc. But as academics, we can say: the
pattern exists and warrants response.

5. Conclusion & Recommendations
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5.1. Conclusion:

This study set out to map how secretive elite agendas since
the 1850s may have orchestrated or at least anticipated a
transformation of formal education, resulting in Generation
Z’s normalized hedonism, self-idolatry, and nihilism.
Through a historical-comparative analysis, we found
strong alignment between conspiratorial “blueprints”
(Illuminati goals, Alice Bailey’s plan, etc.) and the actual
evolution of educational policies and pedagogies. The
family-centric, faith-infused schooling of the past has
given way to a  globalized, value-neutral,
consumer-oriented schooling that indeed produces youth
who “do not remember God or country” in any defining
way. While one must be cautious in assigning causation,
the effect is clear: education has been a primary vehicle for
what Antonio Gramsci would call cultural hegemony,
establishing a new common sense that elevates personal
pleasure and relativism over sacrificial virtue and objective
truth. The combined documentary trail—from Bailey’s
overt call to “re-orient all education” through Muller’s
U.N. curriculum to present-day consumer-analytics on Gen
Z nihilism—reveals education’s weaponisation as the
linchpin of a hegemonic project that has successfully
normalised pleasure-centric relativism across an entire
generation.

Framed against Pike’s prophetic schema, 2025 appears less
an arbitrary calendar marker and more a culmination of
educational, cultural, and technological vectors
deliberately cultivated over generations. The same
nihilistic energy that fuels global youth protests was first
nurtured in classrooms stripped of transcendence; the
present unrest, therefore, is not a spontaneous anomaly but
the foreseeable harvest of pedagogical seeds sown since
the late nineteenth century. Recognising this continuity
elevates the stakes of educational reform from mere policy
preference to civilisational survival.

Implications: If these findings are valid, then modern
education is not a neutral or universally benevolent force;
it has been weaponized (consciously or not) to uproot
certain foundational values (faith, family, community) and
prepare youth for a new socio-economic order. For
Christian educators and other moral traditionalists, this
diagnosis is sobering. However, recognizing the pattern is
the first step to resisting it. Below we outline
recommendations for various stakeholders, followed by an
impact assessment framework to monitor progress if these
recommendations are implemented.
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5.2. Recommendations

For Families: Parents remain the frontline for countering
hegemonic school influence. The data showed that robust
religious upbringing can inoculate against later secular
schooling (Cox, 2022). Thus, families should start
“education” early at home — not in STEM, but in
scripture, virtue, and critical thinking. Reclaim the
breakfast or dinner table as daily schooling in values, since
the classroom won’t do it. Limit young children’s hours in
institutional care if possible; where not, actively debrief
children on what they learned, gently correcting relativistic
or hedonistic messages. Parents should also build networks
with like-minded families to reinforce a sense of
alternative community — essentially a modern equivalent of
the early church forming its own culture in the midst of
Rome. Practically, this could mean church-based
homeschool co-ops, or simply joint family activities that
celebrate covenantal values (e.g. serving the poor together,
which teaches selflessness contrary to consumerism).
Finally, parents must moderate technology: enforcing
screen-free  times, encouraging reading of books
(preferably classics with moral depth) to rebuild attention
spans and imagination.

For Churches and Faith-Based Educators: Churches
need to step into the educational gap proactively. Rather
than seeing Sunday school or youth groups as mere
inspiration, they should treat it as re-education camps (in
the positive sense) to undo false lessons from secular
school. This requires being very explicit: for instance,
teaching youth how a biblical sexual ethic contrasts with
“do whatever makes you happy” — and why the former
leads to human flourishing whereas the latter leads to
emptiness (Kabatebate, 2012). Pastors should not assume
kids know right from wrong; many Gen Z even in church
have syncretized worldly views. Mentorship programs
pairing elders with youth can reintroduce intergenerational
influence that schools removed. Christian schools and
colleges, for their part, must resist mimicking the secular
model (e.g. avoid mission drift by chasing rankings or
consumer appeal). They have the freedom to integrate
spiritual formation with academic learning — they should
unabashedly do so, showing it’s possible to be educated
and hold absolute truths. A crucial recommendation is for
churches to create robust worldview training for high
schoolers, covering topics like identity, truth, purpose, and
even conspiracy theories — not to spread them but to
immunize youth against both naive acceptance and naive
dismissal. Give them the tools to discern kernels of truth in
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these theories and respond biblically. By doing so, we raise
a generation of critical thinkers who can function as Daniel
did in Babylon — excelling in knowledge yet faithful to
God’s law.

For Policy Makers and Educators (Public sector): This
is challenging, as many policymakers are invested in the
very global frameworks critiqued here. However, those
concerned with youth outcomes might take heed of
unintended consequences. Education departments should
consider re-balancing curricula: reintroducing
age-appropriate moral philosophy, comparative religion
(taught objectively rather than as myth), and national
history (including its positive aspects, not only critiques).
The goal isn’t indoctrination into one faith, but exposing
students to the concept of absolute values and the existence
of higher purposes, which current curricula neglect.
Policymakers could also revisit early childhood mandates
— is universal pre-K truly helping, or could encouraging
more parental leave and parenting education yield better
outcomes for societal cohesion?

At minimum, kindergarten should not supplant all home
instruction; partnerships with parents could be formalized
(e.g. sending value-focused activities to do at home).
Furthermore, restore = knowledge-rich  education:
ironically, even some secular experts now call for going
“back to basics” as they see skill-heavy curricula failing.
This not only improves academic results but gives youth a
narrative and identity anchor in their heritage, which our
findings link to resilience and meaning. Regulators of
digital learning might enforce “minimal human contact”
standards to ensure schools don’t entirely hand teaching
over to screens. In essence, policymakers need to ask: are
we producing good humans or just good test-takers? The
long-term health of society depends on the former, and the
current mental health crisis is a policy concern. Boldly put,
values education should be reintroduced — perhaps under
the umbrella of civic education — including virtues like
self-control, patience, honor, and duty, which are
conspicuously absent in the “21st century skills” rhetoric.
Doing so in a pluralistic setting is tricky, but common
ground can be found (e.g. through Aristotle’s virtue ethics
or universal principles like the Golden Rule).

For International Bodies (UNESCO, etc.): These
organizations should engage in self-critique about whether
their secular one-size-fits-all approach is truly benefiting
humanity. A recommendation would be to incorporate
cultural impact assessments for policies like global
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citizenship education — similar to environmental impact
assessments. For instance, measure whether promoting
global identity explicitly erodes local commitments that
are beneficial (family bonds, community service rooted in
faith groups). If yes, find a balance — allow space in global
frameworks for local tradition. The UN might also broaden
its concept of “sustainable education” to include spiritual
sustainability: recognizing that many youth need
existential purpose to be mentally healthy and civically
engaged. Perhaps ironically, a truly enlightened
technocracy would realize that some “old values” need
preservation to avoid societal collapse. If globalists don’t
want religion, they should at least foster secular humanist
meaning-making in education, otherwise nihilism will
undercut even their own goals (an unhappy, anarchic
populace is not good for stable world governance either!).
In short, international bodies could shift from an
exclusively materialist paradigm to a whole-person
paradigm that acknowledges moral and spiritual
dimensions. That is admittedly a tall order given their
ideological bent, but internal pressure (from member states
or scholarly advisors) could initiate that conversation.

For Researchers: Further interdisciplinary research is
warranted to keep unpacking these issues. For example,
longitudinal ~studies on cohorts who receive a
counter-cultural education (e.g. classical Christian schools,
homeschooling) vs. those in mainstream schools could
illuminate how value systems and life outcomes diverge. If
the difference is significant (early evidence suggests higher
psychological well-being among some faith-educated
youth), it bolsters the case that something in mainstream
schooling is amiss. Also, critical studies should continue to
examine elite influence in education policymaking: e.g.
how much input do global corporations or elitist NGOs
have in curricula compared to parents and teachers?
Transparency in these processes can itself drive reform if
the public becomes aware. Finally, theologians and

sociologists might collaborate on articulating a theology of

education in end times, helping religious communities
prepare their youth to stand firm amid widespread
deception (Matthew 24:4—13 speaks of deceiving even the
elect if possible). This paper has laid a groundwork by
connecting prophecy, conspiracy claims, and educational
trends; future work can refine this model, possibly
predicting next phases (e.g. if Agenda 2030 fully
implements, what will Gen Alpha be like?).

5.3. Impact Assessment Framework
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To measure progress in countering the identified
problematic trends, we propose an impact assessment
framework with key indicators and evaluation intervals.
This framework can help stakeholders adjust strategies in
real-time:

® Moral Resilience Index: A composite measure (from
surveys) of youth’s ability to articulate and live by a
consistent moral code. Indicators include: % of teens
who say they have clear right/wrong standards;
frequency of self-reported courageous action (standing
up to peer pressure); and stability of values when
transitioning to college/work. Goal: increase this index
by X% in 5 years among groups implementing the
recommendations (church-going youth, etc.). Data
source: Barna Group or similar youth surveys.

e Family Bond Retention: Measure the amount and
quality of time youth spend in purposeful family
interaction weekly (meals, discussions, faith activities).
Also track % of youth who report parents as a primary
source of guidance. Goal: counter the downward trend
by achieving at least 1 more family meal per week on
average, and higher parent-reference in surveys. Data via
longitudinal family studies.

e Transcendent Purpose Indicator: Gauge what Gen Z
cites as their primary purpose in life. Options from
surveys might range from “enjoy life/no particular
purpose” to “serve God or higher cause”. If our
interventions work, we’d see a shift from
nihilistic/hedonistic answers toward purpose-driven
answers. This can be measured through national youth
attitude surveys (e.g. PRRI, Pew).

e Educational Climate Metrics: Within schools that
adopt changes (e.g. adding virtue education, reducing
screen time, etc.), measure impacts on student behavior
and well-being: disciplinary actions, incidents of anxiety
or self-harm reported, academic honesty cases.
Hypothesis: a school that balances discipline and
meaning will see fewer mental health crises and fewer
cheating incidents, etc., as students have internalized
values beyond grades. Compare pilot schools to control
schools over 35 years.

o Community Engagement Rate: If our
recommendations succeed, we’d expect to see Gen Z
increase in community involvement not for
resume-padding but from genuine interest. Metrics:
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volunteerism rates (outside mandatory service hours),
initiation of community improvement projects,
church/mosque/synagogue attendance rates. If youth find
meaning, they tend to contribute more. Monitor these via
local records and surveys.

o Ideological Immunity Check: Through focus groups or
scenario tests, assess if youth can recognize and
critically evaluate manipulative messages. For instance,
present a benign-sounding but morally problematic
policy (like requiring all to worship a secular idol for
unity) and see if they consent or question. Over time,
with better formation, more should be questioned. This
indicates they won’t easily bow to an Antichrist-like
figure or ideology. It’s a tough thing to measure but
perhaps using something like the Defining Issues Test
(for moral reasoning) could approximate it.

Regular assessment (every 2—3 years) of these indicators
would show if we are tilting the culture within this cohort
back towards grounded values or if the slide continues. A
multi-sector task force (educators, clergy, psychologists)
could oversee the data collection and recommend course
corrections.

In closing, our forensic reconstruction of the past 175 years
of education reveals a consistent trajectory toward what
many would call a Brave New World. Yet, awareness is the
antidote to inevitability. By understanding the tools and
techniques used to shape minds and morals, those who
cherish the “remewing of the mind” (Romans 12:2) can
intervene. The final chapters of history (if we are near
them) are not yet written in our realm; cultural renewal or
at least faithful remnant-building is possible. This paper
contributes to that effort by unmasking the pedagogical
Matrix we’ve been living in and lighting a path (Psalm
119:105) for families and communities to reclaim their
God-given role in education. As Christ followers, we heed
Romans 12:2 not to be conformed to this world — a
command that, in context, demands we also examine who
is doing the “conforming” of this world and how. The
“mystery of lawlessness” may be already at work (2 Thess.
2:7), but so is the Spirit of truth. May this research
embolden stakeholders to transform education from a tool
of deceit into a battleground for truth, preparing children
not for the Antichrist’s acquiescence, but to stand for the
true Christ in days ahead.
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